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Context 2
Drake Primary is a two-form entry school with a PAN of 420 and a nursery currently 168 places (expanding to 216
in 2026), situated in an area of social deprivation. While deprivation indicators are high, the free school meal
percentage (14%) does not reflect the true socio-economic challenges faced by our community. One quarter of
pupils have EAL and we serve 40 forces families. 

Drake Primary is oversubscribed and has good attendance. Our inclusion practice is widely recognised,
demonstrated through our NAS Autism Accreditation. We have a 16 place Specialist Resource Base (SRB) for
pupils with communication and interaction needs. Drake has a high proportion of pupils with additional needs
including 31 EHCPs and 62 children at SEND Support. 

We are recognised for sustainability leadership, outstanding music provision and a Platinum Arts Mark Award.
Our computing curriculum and the success of our radio station are key indicators of our curriculum excellence
and evidence work already underway to meet the requirements emerging from the curriculum review. A broad
and balanced curriculum is enriched through arts projects, termly trips, Y4 & Y6 residentials and a wide cluster-
based sports offer. 

Our EYFS provision, developed in partnership with Early Excellence, continues to be a strength of the school,
consistently exceeding Norfolk averages and meeting national expectations in GLD. Baseline assessments
indicate that Communication and Language and Personal, Social and Emotional Development are comparatively
lower areas of attainment on entry. Physical Development is a notable strength, with 88% of pupils meeting
expectations in Gross Motor and 77% in Fine Motor skills. Literacy remains the weakest specific area, particularly
for boys, pupils with English as an Additional Language, and those with SEND. In contrast, Mathematics
demonstrates stronger baseline outcomes, especially among EAL pupils. These diagnostics inform targeted early
intervention to secure rapid progress across the prime areas. 

Formative assessment and metacognition is central to Drake's teaching approach to ensure that learning is
responsive, reflective, and ambitious for all pupils. Through the Formative Assessment Project with Shirley
Clarke, teachers use ongoing assessment and feedback to identify gaps and adapt teaching in real time. The
Creative Habits of Learning develops metacognitive skills such as perseverance and curiosity empowering pupils
to understand themselves as learners. This work is embedded within a robust Teaching and Learning Policy that
defines quality first teaching across the school, ensuring consistency, high expectations, and equity of
opportunity. 

A high percentage of staff are early career teachers, and as a newly established primary, KS2 experience is
developing. Embedding and refining formative assessment across this emerging team is central to securing
quality first teaching throughout the school. 

Our Maths Mastery approach, introduced in January 2024, is embedding successfully, with early indications of
positive impact in classroom practice, pupil confidence, and conceptual understanding, though this is not yet
reflected in statutory data. Ongoing collaboration with Alison Borthwick, Mathematics Adviser for Norfolk
County Council, alongside the school’s Maths Mastery Development Officer and maths subject lead, is
strengthening staff expertise and consistency of practice. This sustained partnership will continue to drive
improvements in the quality of teaching and learning in mathematics, ensuring all pupils make strong progress
and achieve improved outcomes over time. 

KS2 outcomes remain the key challenge, particularly in writing. Reading 72%; Maths 51%; Writing 51%; Combined
40%. With 66% of pupils achieving a scaled score of 99+ in maths, momentum must be maintained and as a
result maths will remain a key priority. Writing improvement, especially in Year 6, is the central focus for 2025–
26. The new DfE Writing Framework provides the foundation for a renewed focus on the accuracy and
consistency of teacher assessment, alongside the explicit teaching of transcription, composition, and oracy. This
framework will guide the development of writing across all key stages, ensuring pupils apply their skills
confidently within a coherent and ambitious curriculum. Our vision for writing is to ensure that every pupil at
Drake Primary exceeds national expectations in writing, demonstrating fluency, stamina, and creativity through
an ambitious curriculum that promotes oracy, vocabulary development, and purposeful writing for a range of
audiences.



Strategy 3

What do we want to achieve? 

Raise standards in writing and maths across all phases so that every pupil exceeds national expectations. 

In 2025–26, our laser-focus is Year 6 outcomes, while building a secure Year 5 pipeline and strengthening Early
Years foundations.

This work will achieve the goals set out in our Key Priorities: 
Exceed national expectations in maths and writing through excellence in teaching, assessment, and feedback.
Create a curriculum that enhances writing opportunities for all pupils by ensuring purposeful, meaningful
writing across subjects that reflects diversity, voice, and creativity.

What will we do to achieve it? 

Embed the DfE Writing Framework for accuracy and consistency of assessment and teaching.
Prioritise EYFS foundations (phonics, handwriting, talk, vocabulary) for fluency and automaticity.
Use formative assessment to close gaps swiftly and adapt teaching in real time. 
Ensure curriculum design provides authentic, purposeful writing opportunities across subjects and audiences,
reflecting local, national and global diversity. 
Strengthen teacher expertise through sustained CPD, coaching and federation moderation; deploy targeted
support for ECTs. 
Maintain momentum in Mathematics Mastery (depth, fluency, reasoning) as a model of disciplined pedagogy
across the curriculum. 
Partnerships: collaborate with other schools to share best practice, and through the Norwich Writing Project,
to strengthen moderation, accelerate progress in Year 6 writing, and ensure every teacher has the expertise
and confidence to deliver sustained improvement across all phases.

In what manner and with what values will we undertake this work? 

Our work is guided by creativity, discipline, collaboration, and persistence, values that define Drake Primary and
drive improvement in writing. We design learning that inspires curiosity and joy; we question, listen, and refine
practice through reflection and evidence. We pursue excellence through consistency, professional integrity, and
precision in teaching and assessment, learning together within the Halcyon Federation, across teams, and with
families. This year, these values are enacted with urgency and forensic analysis. Every action is tested against one
question: Does this directly improve outcomes for Year 6? Teachers know each pupil’s context, progress, and next
steps, using evidence to shape teaching and remove barriers. Our approach is disciplined, data-informed, and
relentlessly focused on achieving and sustaining excellence for all pupils



Strategy 4

How will we know we are successful? 

We will know our strategy is successful when -
 
We will know we are successful when the quality of teaching and learning in both writing and maths is
consistently strong across all phases, with clear evidence that pupils are exceeding national
expectations. In writing, this will be seen through sustained improvements in pupil outcomes, with
diagnostic analysis, sentence‑level instruction, and high‑quality modelling leading to greater accuracy,
cohesion, and fluency in pupils’ work. Books will show clear progression, purposeful writing across the
curriculum, and increasing independence. Moderation - internal, cross‑school, and through the Norfolk
Writing Project, will confirm the accuracy of teacher assessment and demonstrate that pupils are
meeting or surpassing age‑related expectations. EYFS and KS1 will show secure foundations in
transcription, handwriting, and early composition, with consistent pedagogy and high‑quality adult
modelling evident in learning walks and provision audits. Staff confidence and consistency will
continue to grow through targeted CPD, coaching, and collaborative planning, with teachers able to
articulate how adaptations to planning and teaching are driven by evidence and pupil need.

In maths, success will be evident through strong pupil outcomes that meet or exceed national
benchmarks, supported by high‑quality first teaching rooted in the Maths Mastery approach. Learning
walks and book looks will show precise modelling, effective use of representations, rich mathematical
talk, and intelligent practice in every classroom. QLA analysis will demonstrate that gaps are closing
term‑on‑term, with teachers using diagnostic information to adapt planning and address
misconceptions swiftly. Targeted interventions will be sharply focused, time‑limited, and
demonstrably effective, with pupils reintegrating confidently into whole‑class learning. EYFS children
will show deep, secure understanding of early number and pattern through high‑quality interactions
and rich continuous provision. Staff voice will reflect increased subject knowledge and confidence,
strengthened by CPD, coaching, and support from the Maths Mastery Development Lead. Across both
subjects, leadership monitoring will show sustained improvement, consistency of practice, and a clear
alignment between curriculum intent, implementation, and impact, resulting in pupils who are
confident, capable writers and mathematicians, achieving outcomes that exceed national
expectations.



Success Criteria

The following success criteria define the measurable conditions that will demonstrate whether the
SIDP is having the intended impact on pupil outcomes, teaching quality, and curriculum
implementation. They translate the SIDP priorities into clear indicators of progress, ensuring that
improvements in writing are visible in pupil attainment, the effectiveness of teaching, and the
consistency of assessment across the school. 

By the end of the academic year - 

Year 6 maths and writing outcomes meet or exceed national averages.

Outcomes for disadvantaged pupils improve in line with their peers.

Every class demonstrates accelerated progress for identified focus pupils (6 disadvantaged pupils
tracked per class).

Quality of writing and maths teaching judged as strong in all observations.

Early handwriting and phonics attainment secure fluency and confidence by the end of KS1.

High-quality models of writing and oracy underpin improved pupil confidence, vocabulary, and
structure.

Teachers demonstrate accurate and consistent assessment of writing against DfE criteria.

Writing outcomes in foundation subjects show strong application of taught skills.

Teachers plan purposeful writing opportunities across subjects.

Monitoring evidences clear links between curriculum intent, writing quality, and outcomes.

CPD and coaching improve teacher efficacy in planning for progression in spelling, composition,
and transcription.

Teaching reflects consistent implementation of the Maths Mastery approach.

QLAs inform planning, with gaps reducing term‑on‑term.

Targeted interventions accelerate progress and reduce long‑term need.

EYFS children secure strong early number foundations.

Staff demonstrate improved subject knowledge and confidence.

Monitoring shows sustained improvement in practice and pupil outcomes.
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